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1. Iesin ocBOEHHUSI TUCHUTLINHBI

enpto ocBoeHUsT AUCIUTUIHMHBI «HOCTpaHHBIN S3BIK B MPOQPECCHOHAIBHON JCATEIHLHOCTH) B
paMKax MarucTparypsl ABIsSeTCS: (pOpPMUPOBAHUE KOMIIETCHIIWH, TO3BOJISIONIEH OCYIIECTBIAT
KOMMYHHMKAIIIO Ha THOCTPAHHOM $I3bIKE B aKaJleMUYecKoi U mpodeccnoHanbHoi cdepax, B TOM
YUCJIC B YCIOBHUAX MCKKYJIBTYPHOI'O BBaHMOHCﬁCTBHH, a TaK’KC BBIIIOJHATL PA3HBIC THIILI
nepeBojia aKaJeMHYECKOTO TEeKCTa C HWHOCTPAHHOIO Ha TOCYJApPCTBEHHBINM SI3bIK B
npo(hecCHOHABLHBIX TEIISX.

2. MecTO AUCUMILIMHBI B CTPYKTYpe 00pa30BaTeIbHOM MPOrpaMMbl

JucuuiuinHa ««HOCTpaHHBIA s3bIK B NPO(ECCHOHATIBHON AEATENbHOCTH» OTHOCUTCS K
oOs3arenpHOM uyactu biioka 1. Kypc umHOCTpaHHOro si3plka B MarucTparype MpOJ0JIKaeT
BY30BCKMH KypC HHOCTPAHHOI'O s3bIKa, Oa3upysCh Ha 3HAHUAX, YMEHUSX U HaBbIKax,
npruoOpeTeHHBIX 00yUJaIONIMMUCS B Kypce OakaiaBpHara.

Kypc MHOCTpaHHOro sI3blka B MAarucTpaType HalpaBlIeH Ha IIOBBIIIEHHE HCXOJHOTO YpPOBHS
BJIAJICHUSI WHOCTPAHHBIM S3BIKOM, Ha (OPMUPOBAHME M pa3BUTHE YMEHHUH OOLICHHS B
npogeccHOHaIbHOM W HayyHOH cdepax [uid aKaJeMHYecKoro M HpogecCHOHAIBHOIO
B3aUMOJICHCTBUS.

W3ydenne naHHOM JUCLUIUIMHBL HEOOXOAMMO MJIsi YCIEHIHOTO OCBOEHHS TI'yMaHHUTapHbBIX
mucuuruina OOIL, a Takke B IIETTOM BIIHSIET HA pa3BUTHE KOTHUTUBHBIX CIIOCOOHOCTEW U YMEHHMA
CTyJEHTA.

3. [lnanupyemble pe3yabTaThbl 00y4eHUs MO AUCHUILINHE, COOTHECEHHbIE ¢ MIIAHNPYEeMbIMHI
pe3yJIbTaTaMH OCBOCHHS 00pa30BaTeIbHOI POrpaMMbl

[Iporiecc wW3ydeHus: AMCUMIUIMHBI HAmNpaBieH Ha (HOPMUPOBAHHE CIEIYIOIUX 3JIEMEHTOB
komneTeHuii B cootBercTBUU ¢ ®PI'OC BO, OOII BO u npuoOpeTeHus cieayromux 3HaHUH,
YMEHMM, HAaBBIKOB U (WJIM) OMbITA IEATENBHOCTH:

Dopmupyemasi HNuaukaTop J0CTHKEHUS Ilepeyennb
KOMIIeTEeHIIHSI KOMIIEeTeHIIHH IUIAHUPYEMBIX
(xox M popMyJIHPOBKA) (ko M popMyJIHPOBKA) pe3yJbTAaTOB 00y4eHusl
YHuBepcaJibHble KOMIIETEHIUH
YK-4 HNI-YK-4.3 3HaeT TrpaMMaTHYECKHUE
CriocoOeH mpUMeHSTh CocraBieT TUINOBYIO JIEJIOBYIO | KOHCTPYKIMH, CTPYKTYpPY
COBpPEMEHHBIE JIOKYMEHTALUIO s | ¥ 0COOEHHOCTH
KOMMYHUKaTUBHbBIE aKaJEMUYECKUX Y | pa3JUYHbIX TUIIOB TEKCTOB
TEXHOJIOTHH, B TOM YUCJIe | MPOpECCHOHANbHBIX  Leled  Ha | mpodecCHoHaIbHON u
Ha WHOCTPAHHOM SI3BIKE. aKaJEMHUYECKON
WHOCTPaHHOM(BIX ) HaIpaBJIC€HHOCTH;
si3pIKe(ax), JIs YmMmeer COCTaBIIATh
aKaJeMHUYECKOTO U pe3tome, pedepaTs
npohecCHOHaTBEHOTO npodeccroHanbHO-
B3aUMOJICVCTBHUS OPUEHTHUPOBAHHBIX
AyTEHTUYHBIX  HAyYHBIX
CTaTeél W aHHOTalMH K
HUM;




WI-YK-4.4

Co3snaer
aKaJeMUICCKHE
podeCcCuOHaIbHBIC
WHOCTPAHHOM SI3BIKE.

pa3InyHbIC
U

TCKCTHI Ha

3HaeT TEPMUHOJIOTHIO HA
WHOCTPAaHHOM  SI3bIKE B
u3y4aeMoi o0iacTu;
Ymeer IIPUMEHATD
OCHOBHBIE BU/IBI
MepPEBOIYECKOI
TpaHchopMaIy B yCTHOM
U TMCbMEHHOM TIEPEBOJIE,
Baaneer HaBBIKaMH
AQHAJIUTUKO-
CHHTAKCHYECKOH
nepepadboTKu
npodeccuoHaIbHO-
3HaYuMoOM uHpopManuu U
nepeBoja
aKaJeMUYECKOro TEKCTa C
pycCcKOro  si3plka  Ha
WHOCTPAHHBIMN.

HUI-YK-4.5

IIpencraBnser pe3yabTaThl
HCCIIEIOBATEIbCKOM W MPOEKTHOM
NEATEIbHOCTH  HAa  Pa3JIMYHBIX
My OJIMYHBIX MEPOTPUSITHSX,
y4acTBYeT B aKaJIeMHUYECKUX U
MpoQeCCUOHABHBIX JUCKYCCHUAX Ha
WHOCTPAHHOM SI3bIKE

YMeer COCTaBIITH H
MPEACTaBISITh B BUJE
JIOKJIaza W TMPE3eHTalUU
Hay4YHYIO UHOOpMaIHIO,
UCIIOJIb3yEMYIO B
npodeccuoHaIbHON

JNEeITENLHOCTH, B  TOM
gucie IS ydacTus B
MEXTyHAPOIHBIX

HayYHBIX MEPOTPHUATHUSAX;

Baageer HaBBIKAaMH
BBICTYIUICHHS c
COOOIICHUEM 51
pe3cHTaIMeH o
npoduIo cBoel HayIHOU
CITEI[HATBLHOCTH.




4. O0beM, CTPYKTYpPa U coAep:KaHue TUCHHIITHHBI
Ounas ¢popma

OOm1ast TpyA0E€MKOCTh AUCHUIUTUHBI «ITHOCTpaHHBIN S3bIK B TPO(PECCUOHATBHOM AESTETLHOCTID

cocTaBisgeT 3 3aueTHbIe equHUIEI, 108 akaj. Jacos:

Ne Tembl (pa3aesnl) Buabl yueOHbIX 3aHATHH, Dopmbl
n/n JAUCIUIIJIMHBI, BRJIIOYas CaMOCTOSITC/IbHYHO TEKYyLIero
HX COJep:KaHHue a padoTy CTYAEHTOB, KOHTPOJIst
§ H UX TPYJ0E€MKOCTh ycrneBaeMocTu
z (B akaieMHU4eCKHX Yacax) dopma
@) NMPOMEXYTOUYHOM
aTTecTauuu
(no cemecmpam)
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1 Pabora ¢ mjekcukoii 1o | 1 7 1 13 3ajanus Ha 3HAHHE
TeMme: «I mobamu3anusy. TZPMHHOHOFH“ u
o011ee IMOHHMAaHUC
Hennunsie popmbr
COZIepKAHUS
raarona. CloXHbIC
TEKCTAa.
KOHCTPYKIIHH.
6 mom yucae ¢ 30 u /10T 2 Jexcuueckuii
mecm DYK ¢
LMS Moodle
2. PaGota ¢ nexcukoii mo | 1 7 1 13 [Tucemennbiit
Tteme: «OOpa3oBaHHEey. TICPCBOA.
. 3anaHus Ha 3HaAHUE
[TrnceMeHHBIN EPEBO.
TCPMUHOJIOTUN u
o0lee MOHUMaHHE
coJiep KaHus
TCKCTA.
3. PabGoracnekcukoinoreme: | 1 7 13 3ajanus Ha 3HaHUE
<<KyJIbTypa>>. TepMI/IHOIIOFI/II/I nu
o011ee TOHNMaHne
AHHOTUPOBAHHUE. coepKarms
PedepupoBanue. TEKCTA.
AHHOTHpOBaHUE.
Pedepuposanue.
4, PaGora ¢ nexcukoii mo | 1 7 1 13 3ananus Ha 3HAHUE
Teme: «Hacemenme wu T%PMHHOHOFHHH
(o] €€ IOHUMAaHHUEC
COIMANTbHBIE M3MCHEHHUSD. Coipmal{m
OCHOBEI JIEII0BOTO ——
obmenunst. CocraBiieHue Pesiome.
pe3loMe.
5. PaGora ¢ nexcukoii mo | 1 6 1 14 IIpesenTannu
Teme: «COIMOJIOrHIecKoe
HCCIIEJOBAHME.




OcHOBBI MyOJIMYHOM peyH.
6 mom uucne ¢ 30 u JIOT 2
0,3 |37 3auer
Bcero 3a 1 cemectp 34 4 103 |69,7
108 yacos
6 mom uucne ¢ 30 u J/I0T 2
HUTOI'O 34 4 |03 [69,7
6 mom uucne ¢ 30 u JIOT 2

Coneprxanue pas3iesioB JUCIUTUIHHBIL.

1.YcBoeHue IEKCUKH U Pa3BUTHE HABBIKOB YCTHOM peun 1o Teme: «I nobanuzanus».
I'pammatuka. IloBropenue temsl: «Hennunsie popmsbl riaronay. CiioxxHbIe
rpaMMaTU4ecKue KOHCTPYKLUHU C UHPUHUTUBOM, IPUYACTUEM U T€pyHAUATbHBIE 000POTHI.

2. YcBOGHHUE IEKCUKH U Pa3BUTUE HABBIKOB YCTHOM peun o TeMe: «O6pa3oBanuey». OcoOeHHOCTH
YCTHOIO M NHUCBMEHHOIO IiepeBoja W OTpaboTKa yMeHHHM nepeBoja MpodeccrnoHalbHO-
OPUEHTUPOBAHHOT'O TEKCTA.

3.YcBOEHME EKCUKU U Pa3BUTHE HABBIKOB YCTHOH peu 1o TeMe: «KynbTypay.

OcHOBbl aHHOTHpOBaHUSI U pedepupoBanus. OTpaboTka yMEHHH aHHOTUPOBAHMUS U
pedepupoBaHus TEKCTa HA POJHOM M aHIVIMHCKOM Si3bIKe. AHHOTHPOBAaHUE U pedepupoBaHUe
TEKCTa 0 CHENUAIbHOCTH (MIMCbMEHHO, HA aHTJIMICKOM S3BIKE).

4. YcBOeHUE JIEKCUKA U Pa3BUTHEC HABBIKOB YCTHOI\/II pPeUM 1o TEME: «Hacenenue n COUAJIBHBIC
u3MeHeHus». OTpabOTKa OCHOBHBIX HABBIKOB IMHUCHMEHHOW KOMMYHHUKAIMH. [IpHUHIUTIBI
COCTAaBJICHUS PE3IOME MPU YCTPOHCTBE HA paboTy.

5. Ilpesentamuu 1o Teme: «ConuoIorHyeckoe wuccienoBanue». (OCHOBBI MOJATOTOBKH
npe3eHTanuii. OCHOBBI MyOMUYHON peun. MoHoornyeckas: U Auanorudeckas peys. [loaroroska
npe3eHTaluid (MMCbMEHHO U YCTHO), BBICTYIUIEHHE B IPYIIE C MOCIEIYIOIIMM 00CYXIeHUEM
MPE3CHTALINH.

5. 06p330BaTeJ'IbeIe TEXHOJOIMHd, B TOM YHUCJI€ TEXHOJOIHH IJEKTPOHHOI0 oﬁyqe}mﬂ H
AUCTAHIINOHHbIC oﬁpasoBaTeJ]bele TEXHOJOIuHd, HCIHO0JAb3yE€MbIC¢ IIPH OCYHIECCTBJICHHU
06pa30BaTeJ'le0I‘0 npouecca nmo TMCHUIIMHE

B npouiecce o0yueHust HCMOIB3YIOTCS CleAyomne 00pa3oBaTeIbHbIe TEXHOIOTHH:
IIpakTH4Yeckoe 3aHsITHE — 3aHATHUE, ITOCBALIEHHOE OCBOCHUIO KOHKPETHBIX YMEHHUN U HABBIKOB U
3aKpEeTJICHUIO TIOJTYyYEHHBIX NpU 00BSICHEHUH 3HAHUH.

KoncyabTamum — BHUJA Y4YeOHBIX 3aHATHH, SBIAOLMICS OXHOW u3 (OpM KOHTPOJIS
CaMOCTOSITENIBHOM  paboThl  CcTyaeHTOB. Ha KOHCynpTanmusx 10 Mpock0e  CTYAEHTOB
paccMaTpUBAIOTCS HauboJee CIOXKHBIE MOMEHTHI IPU OCBOCHMM MaTepuana JUCLUIUIMHBL,
IIPENoIaBaTellb OTBEYAaeT HAa BOIPOCHI CTYJIEHTOB, KOTOPbIE BO3HUKAIOT y HUX B Ipolecce
CaMOCTOSITENIbHON PabOTHI.

B mpormecce oOydeHUs MCTONB3YIOTCS CIEAYIOUINE TEXHOJIOTHU DIIEKTPOHHOTO OOy4YeHHS H
JMCTAaHIIMOHHBIE 00pa30BaTeIbHbIE TEXHOJIOTUU:

DJIeKTPOHHBIH y4eOHBbIi Kypc mo aucuuiinHe «/HOCTpaHHBIN S3BIK B MPOQECCHOHATHHON
nearenbHocTi» B LMS DuexkTponnbiii yausepceuter MoodleSpI'y, B koTopoM:



- NpPECTaBICHbl 3aJaHMUsA JJISI CaMOCTOSATENBHOM paboOThl OO0yYaloOIMXCsA IO TeMaM
JTUCLUIUIMHBL,

- OCYULIECTBIIIETCS ~ IIPOBEJEHUE  OTACIBHBIX MEPONPHUATHH  TEKYIIEro  KOHTPOJIS
yCIIEBAEMOCTH CTY/IEHTOB;

- OCpeICTBOM  (popymMa  OCYHIECTBISICTCS CHHXPOHHOE U (MJIM) AaCHHXPOHHOE
B3aUMOJIEHCTBHE MEXIY 00yUaroIMMUCS U IPENoJaBaTeeM B paMKax U3yUeHUs AUCLHUILINHBL.

6. [lepeyeHb JIMIIEH3MOHHOr0 M (MJIU) CBOOOJAHO PACHPOCTPAHSIEMOr0 NPOrPAMMHOIO
ol0ecreyeHusi, MCNOJIb3yeMOr0 IPH OCYIIECTBJICHMH 00pa30BaTeJBbHOIO Iponecca IIo
AMCUMILINHE

B nporiecce ocymiecTBieHust 00pa3oBaTENIbHOTO MPOIECcca MO AUCUUIUINHE UCTIONb3YIOTCS:

i1 (GOPMHPOBAHUS MaTE€pPUAIOB Uil TEKYLIEro KOHTPOJS YCIEBAEMOCTH M IPOBEICHUS
IPOMEXYTOUHOM aTTeCTaluHy, 7151 POPMUPOBAHUS METOIMIECKUX MAaTEPUAJIOB 110 IUCIUILIUHE:
- mporpammbl Microsoft Office;

- Adobe Acrobat Reader.

7. IlepeyeHb COBpPeMEHHBIX NPO(ecCHOHAIBHBIX 0a3 [JaHHBIX H HHGOPMALMOHHBIX
CIIPABOYHBIX CHCTEM, HCI0JIb3YyeMbIX NPH O0CYLIeCTBJIeHUN 00pa30BaTeIbHOIO Npoiecca 1no
AMCHMILINHE (TPH He00XO0IMMOCTH)

B npouiecce ocymiecTBieHns: 00pa30BaTeIbLHOrO Mpoliecca Mo JUCHUILTUHE UCTIONb3YOTCS:

1. ABTOMaTU3UPOBAHHA O6ubnmoTeyHO-MH(POPMAITUOHHAS cucreMa «bYKU-
NEXT»http://www.lib.uniyar.ac.ru/opac/bk_cat_find.php

2. DnexTpoHHO-O0ubMMoTeuHas cuctema «Opaiit» https://urait.ru/

3. DnekTpoHHO-0ubanoTeuHas cucrema «Koncynsrant CtymenTa» https://www.studentlibrary.ru/

8. [lepeyeHb OCHOBHOI ¥  JIONMOJHUTEJbHOW  y4eOHOW JIMTEpPaTypbl, PeCypcoB
HH(OPMANMOHHO-TEJIEKOMMYHUKANIMOHHOH ceTH «HMHTepHeT» (IPU HEOOXOAMMOCTH),
PeKOMeHyeMbIX JIs OCBOCHH S AUCIHUNIMHBI

a) OCHOBHasl JINTepaTypa
1. AHrnmiickui s3bIK I akagemudeckux neneit. English for Academic Purposes : ydeOHOe
nocobue ays By3oB / T. A. bapanosckas, A. B. 3axaposa, T. b. [locnenosa, FO. A. CyBoposa ;

non penakmueir T. A. bapanoBckoil. — 2-e u3n., nepepad. u gon. — MockBa : U3natenbcTBo
FOpaiit, 2021. — 220 c¢. — (Bricmee obpazoBanue). — ISBN 978-5-534-13839-9. — Texkcr :
AJIEKTPOHHBIN // O6pazoBarenbHast mwiatdopma FOpaiir [caliT]. —

URL.: https://urait.ru/bcode/469617 (mata oopamenus: 06.12.2021).

0) JomoTHUTEIbHAS JIUTEpaTypa

1. Aurnuiickuii B Hay4HO-UCCIea0BaTelbckor aesteapHoct = EnglishforResearcher: : y4e0.
nocobue / aBT.-coct. H. H. Kacatkuna, C. B. Jlanganosa ; SIpoci. roc. VH-T, SIpociaBib,
Dunurpans, 2014, 102c¢.

2. Aurnmiickuit s3bIK [DNeKTpoHHBIN pecypc]: mpakTukyMm / coct. A.B. Eroposa, H.H. Kacatkuna;
SApocin. roc. yH-T um. IL.I". JlemunoBa. — SAApocnasins: Apl'Y, 2012.
http://www.lib.uniyar.ac.ru/edocs/iuni/20122108.pdf

9. MaTepuanbHO-TeXHHYECKasi 0a3a, He00OX0AUMAs 1JIl OCYLIECTBJIEHHS 00Pa30BaATEILHOIO
npouecca no AUCHUIINHE

MarepuanpHo-TeXHHUYECKass 0a3a, HeEOOXoauMasi ISl OCYIIECTBIECHHsS 00pa3oBaTeIbHOTO
HpOHGCC& 110 AUCOUIIJIMHE BKJIKOYACT B CBOﬁ COCTaB CIICIIUAJIBbHBIC ITIOMCILICHUA .

-y4eOHbIC ayJUTOPUN JIJIS MPOBEICHUS 3aHATUH JICKIMOHHOTO THITA W MPAKTUYCCKUX 3aHATHN
(ceMHHApOB);

- yueOHBIC ayUTOPHUH I TPOBEICHUS TPYIIIIOBBIX M HHIUBUY ATbHBIX KOHCYJIbTAIIHM,
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- yueOHbIe ayIUTOPHH ISl IPOBEICHUS TEKYIEro KOHTPOJIS U MPOMEXYTOYHON aTTeCTallly;
-IOMEILEHMsI [UI CAMOCTOSTEIbHON PabOTHI;

-IIOMEIIEHHU sl XpaHeHHUs M TNPOPHUIAKTHUECKOTO OOCTY>KUBAHHS TEXHHUYECKUX CPE/ICTB
00y4eHwusI.

CrnenuanbHbple TOMEIICHUS YKOMIUIEKTOBAHBI CPEACTBAMU OOy4YEHHs, CIYy>KalluMH JJIs
npezcTaBieHus yueOHoM nHpopManuu O0JbIION ay AUTOPUH.

Jlnst mpoBeleHMs 3aHATUN JICKIMOHHOTO THIIA IpeJUIararoTcs HaOOphl JEMOHCTPALMOHHOTO
000py10BaHUS M Yy4eOHO-HAIJISIHBIX MTOCOOMMH, XpaHsIUecs Ha 3JEKTPOHHBIX HOCUTENSAX U
o0ecrieunBaroIIMe TEMaTHYECKHE WILTIOCTPAIlMH, COOTBETCTBYIOLIHE DPAa0OYMM MpOTrpaMMaM
JUCLUIUINH.

[TomereHus 17151 CAaMOCTOATENBHOM PabOThI 00YYAIOIINXCS OCHAIIEHBI KOMITBIOTEPHOI TEXHUKOM
C BO3MOXKHOCTBIO MOAKIIOUEHHs K ceTH «MHTepHeT» u o0ecrieueHreM J0CTyna K 3JIEKTPOHHOM
nH(pOpMaIMOHHO-00pa3oBarensHOM cpene Apl'Y.

Yucno nocagoyHbIX MECT B JIEKIIMOHHOM ayIUTOPUM O0JIblIe JINOO paBHO CIIUCOYHOMY COCTaBY
IIOTOKA, a B Ay IMTOPUU JUJIsl IPAKTUYECKUX 3aHATUN (CEMUHAPOB) — CHUCOYHOMY COCTaBY I'PYIIIIbI
oOyyJaronuxcs.

ABTOp:

Crapuuii mpenoiaBareinb kadeapsl E.B. HoBoxwunosa
WHOCTPAHHBIX SI3BIKOB TYMaHUTAPHBIX (PAKyJIbTETOB

Q0JIAHCHOCD, YUeHAsl CMEeNneHtb U.0. ©amunus




IIpunoxenne Nel k padoueil nporpaMme AUCHUIINHBI
«MHOCTpaHHBIIi A3BIK B NPO(ecCHOHATBHOM 1esITeTbHOCTID)

DoH/ OLICHOYHBIX CPEACTB
JJIS TIPOBeIeHH sl TEKYIero KOHTPOJIA yCIeBaeMOCTH
U IPOMEKYTOYHOM ATTECTALUM CTYACHTOB
0 JUCIUILINHE

1. Tumnosblie KOHTPOJIbBHBIE 3aJaHUA U HHBIC MaTEepUaJIbl,

HCIOJIb3yeMble B Mpoliecce TeKYIero KOHTPOJIs YCIeBaeMOCTH

3amaHus 1J1s1 CAMOCTOAITEJIbHOM Pad0ThI / TEKyIIero KOHTPOJIS
([annbie 3a0anus Mo2ym 6bINOIHAMbCSA CYOEHMOM CAMOCMOSMENbHO, 8 MAKOM Clydde
npenodasamejiem 8 0053amenbHOM NOpsOKe He nposepaiomcs. Takoce OanHble 3a0aHUsi MO2Ym
UCNONb308aMbCAL Npenodasameinem 0Jis meKyuwe2o KOHmpoas cpopmuposannocmu YK-4
unouxamopwl UJ/]-VK-4.3, 4.4, 4.5).
1 cemecTp

Kpumepuu oyenusanus 3a0anuii:
51% wu Gosiee MpaBWILHO BHITIOJHEHHBIX 3aJaHUIN — 3a4TEHO.
50% u MeHee MpaBUIIBHO BBIMIOJTHEHHBIX 33JJaHUN — HE 3a4TEHO.

Paznean 1.
3aoanus na obuee noHUMaHUe COOEPHCAHUSL MEKCMA U 3HAHUE MEePMUHOL0SUU NO meMe
«I nobanuzayusy. Tecm.

Globalization
Globalization involves economic, political, and cultural transformations.
There are at least four positions on the nature of these transformations.
Position 1: Globalization is producing a homogeneous world characterized by (1) a belief that
freedom of expression and appreciation of, and respect for, human and cultural differences should
be universally valued and (2) a fusion of distinct cultural practices into a new world culture. This
respect and fusion is embodied in trends such as world beat, world cuisine, and world cinema.
Globalization includes the emergence of the global citizen, who thinks of the world as one
community and feels a responsibility to the planet. The size of the 2007 Live Earth concerts, which
engaged 2 billion people worldwide, is evidence that the concept of a global citizen, even if not
fully developed, is emerging.
Position 2: Globalization is producing a homogeneous world by destroying variety or the local
cultures that get in the way of progress or simply cannot compete against large corporations. The
engines of cultural destruction—sometimes referred to as McWorld and Coca-colonization—are
consumerism and corporate capitalism. How is globalization destroying local cultures? When
people eat a Big Mac or drink a Coke, they are consuming more than a burger or a drink; they are
also consuming American/Western images and their associated values. Those values relate to
importance placed on food (the time to prepare it and eat), the nature of the relationship between
the cook and the person eating (personal versus anonymous), and the place of the individual in
relationship to the group (i.e., | can eat whatever | want whenever | want versus | eat what others
are eating at standard times of the day).



Position 3: Globalization actually brings value to and appreciation for local products and ways of
doing things. Consumption of goods and services is not a one-way exchange in which the
buying culture simply accepts a foreign product as it is known and used in the exporting culture(s).
While the products of corporate capitalism penetrate local markets, they do not eliminate demand
for local ingredients and products. Moreover, local tastes are incorporated into corporate offerings.
Coca-Cola, for example, offers 450 different brands in 200 countries, many brands that we may
not have heard about, such as Inca Ko, a sparkling beverage available in South America; Samurai,
an energy drink available in Asia; and Vita, an African juice drink. Just because a Big Mac or a
Coke can be found anywhere in the world does not mean that locally, regionally, or nationally
inspired products vanish.

Position 4: Globalization and its interconnections intensify cultural differences by actually
“sparking religious, ethnic, and cultural conflicts as people fight to preserve their identity and
particular way of life” to resist Western influences that have dominated globalization to date, to
assert an identity that “clashes” with Western ideals (i.e., individualism, freedom of expression,
democracy), or to protect and enforce boundaries even as they are opened and erased. Gatekeepers
such as airport security and border patrol officers seek to process travelers and cargo from around
the world as quickly as possible and, at the same time, close access to real and imagined threats.
As a case in point, each year there are an estimated 300 million border crossings from Mexico into
the United States (one indicator of global interdependence). In hopes of preventing this massive
exchange of people, the U.S. is constructing 700 miles of strategically placed fences along that
border, including reinforced fencing, physical barriers, lighting, cameras, and sensors to stop
illegal crossings .

Task 1:

Debate on the issues raised in the text above using the following phrases:

In my view/ in my opinion/to my mind

If you ask me/ | agree(with)/ | disagree (with)/ I am not sure if/ | have no doubts about

Kpurepuii onieHMBaHNs yCTHOTO 3aJaHUSA:

3auTeHo KoMMyHMKaTHBHas  3ajada  pellleHa  IOJHOCTBKO  WMJIM  YacTHYHO.
Bricka3biBaHHA MOTYT COJEP)KaTh OMNPEEICHHOE KOJIMYECTBO OIMIMOOK U
1ay3, HO COOTBETCTBYIOT  TE€MAaTHUKE. TepMHHOIOIUsS U aKTUBHAs JIEKCHUKa
HCIIOJIb3YETCS

He 3aureno KoMMyHMKaTHBHas 3a7a4a HE pelleHa. Peakiny Ha periMKy OTCy TCTBYIOT.
TepMuHOIOTHS U aKTUBHAS JIEKCUKaA HE HCTob3yeTcs. O0IieHne cBoIuTCs K
OTACNbHBIM  CJIOBaM TpH  OOJBIIOM KOJW4YecTBE (hOHEMATHUYECKHX,
JEKCUYECKMX M TIpaMMAaTUYECKUX OIIMOOK. MHOro may3, HET JIOTUKH U
CBSI3HOCTH.

3auteHo - KoMMyHUKaTHBHAs 3a/1aya pelIeHa MOJHOCThIO WIIM YaCTUYHO. BeICKa3pIBaHus

MOTYT COJIEpKaTh OINPEEIIEHHOE KOJIMYECTBO OUIMOOK U May3, HO
COOTBETCTBYIOT TeMAaTHUKE. TepMHHOJIOTUS U aKTUBHAs JIEKCHKA

UCIIOJIb3YETCS.

He 3aureno - KommyHukaTtnBHas 3aja4ya He penieHa. Peaknyy Ha perimku OTCYyTCTBYIOT.
TepmuHONOTMs M aKTUBHAS JIEKCUKA HE UCTIOIb3yeTcs. OOIIeHe CBOAUTCS K
OT/EJIbHBIM CJIOBAM IpHU OOJIBIIOM KOJMYECTBE (POHEMATUUECKUX, TEKCUUECKUX

U TrpaMMaTHYECKUX OMMOOK. MHOTO nay3, HeT JOT'MKH U CBSI3HOCTH.

Test



Match the terms from A with their definitions from B:

A: 1) gross national income (GNI), 2) third-world countries, 3) economy, 4) postindustrial
society, 5) labor force participation rate, 6) core countries (core nations). 7) globalization, 8)
multinational corporation, 9) first-world countries, 10) second-world countries, 11) international
division of labor

B: a) countries that are poor, underdeveloped, largely rural, and with high levels of poverty;
typically governments in such countries are autocratic dictatorships and wealth is concentrated in
the hands of a small elite

b) countries with state-managed economies and typically without a democratically elected
government;

c) a society economically dependent upon the production and distribution of services, information,
and knowledge

d) corporations that conduct business across national borders

e) the percentage of those in a given category who are employed

f) system of labor whereby products are produced globally, while profits accrue only to a few

g) the total output of goods and services produced by residents of a country each year plus the
income from nonresident sources, divided by the size of the population

h) increased economic, political, and social interconnectedness and interdependence among
societies in the world

1) industrialized nations based on a market economy and with democratically elected governments
J): the system on which the production, distribution, and consumption of goods and services is
based

k) within world systems theory, those nations that are more technologically advanced

Kpurepuii onienuBanus:
51% u 6osee MpaBUIBHO BBHIOJHEHHBIX 331aHUH — 3aUTEHO.
50% u MeHee MPaBHIILHO BHITIOJIHEHHBIX 3aJ[aHU — HE 3a4TEHO.

Pazpmea 2.

l. Texcmul 0151 NUCbMEHHO20 Nepedooda Co ClOBAPEM.
EDUCATION

Text I.

In its original nineteenth-century conception, the education system was to serve as a leveling force
in American society—the road to full equality for all citizens regardless of race, social class origin,
nationality, religion, or gender. Jew and gentile, Irish and Polish, Black and White, rich and poor,
male and female would learn together side by side. Through education, each student would learn
the ways of others and thus come to understand and respect them. Full equality for humankind was
to follow. Education has indeed reduced many inequalities in society since compulsory education
began at the turn of the twentieth century. The percentage of high school graduates has risen
among Whites and minorities, both male and female, as have certain types of social mobility.
Despite continuing inequalities in college enroliments comparing African Americans, Hispanics,
and Whites, the enrollment of minorities has risen overall—although the high school dropout rate
for Hispanics has remained highest among all racial- ethnic groups. Furthermore, as more
minorities and women attend and graduate from two- and four-year colleges, the result—at least
until the major economic recession of 2008-2009—has been more employment for them in mid-
level and high-level jobs. Nonetheless, many inequalities still exist in U.S. education. Cognitive
Ability and Its Measurement Since as long ago as classical Greece, humans have sought to measure
a “mental faculty” or “intelligence.” It is now called cognitive ability, the capacity for abstract
thinking. Since early in the twentieth century, educators in our society, from preschools to
universities, have attempted to measure intelligence by means of standardized ability tests, such
as the SAT or 1Q tests, which are intended to measure ability or potential. These are not the same
10



as achievement tests, which are intended to measure what has actually been learned, in addition to
ability or potential. Advanced Placement (AP) exams are achievement tests taken before entering
college. Students who score high demonstrate that they have already mastered certain material and
can in many cases skip those courses in college. The education system in the United States has
relied heavily upon the idea that intelligence, or ability, or potential is a single unitary trait.
Cognitive ability has been gauged according to the numerical results of the standardized tests.
There has been a will to reduce measurements of cognitive ability to a single number, or perhaps
two numbers, such as language and math scores of SAT tests and 1Q tests in the recent past. There
are three major criticisms made regarding using standardized tests such as the SAT or ACT as
measures of cognitive ability. First, the tests tend to measure only limited ranges of abilities (such
as quantitative aptitude or verbal aptitude) while ignoring other cognitive endowments such as
creativity, musical ability, spatial perception, or even political skill and athletic ability (Zwick
2004; Freedle 2003; Gardner 1999; Lehmann 1999; Sternberg 1988). Second, the tests possess at
least some degree of cultural and gender bias—and also a strong social class bias. As a result,
they may perpetuate rather than reduce inequality between different cultural or racial groups and
social classes, as well as perpetuate social, economic, and educational inequality between men and
women. The tests were designed primarily by middle-class White males, and the “standardization”
they strive to achieve mirrors middle-class White male populations. Many studies show that
although standardized ability tests are somewhat capable of predicting future school performance
for White males, a significant number of studies—in fact most studies—show less accurate
forecasts for the success of minorities, especially Hispanics, African Americans, and American
Indians, and they often predict school 2002; Taylor 2009, 2002, 1992a; Jencks and Phillips 1998;
Fleming and Garcia 1998; Pennock-Roman 1994; Young 1994; Crouse and Trusheim 1988). In
other words, the predictive validity of the tests, which is the extent to which the tests accurately
predict later college grades, is compromised for minorities, women, and persons of working-class
origins. The third criticism of the SATSs is that they do not predict school performance very well,
even for Whites. For example, SAT scores are only modestly accurate predictors of college grades
even for White persons (Zwick 2004; Fleming and Garcia 1998; Manning and Jackson 1984). This
fact is not well known. Grade point average in high school (and school class rank as well) is also
only a modestly accurate predictor of success in college. High school grades are about as accurate
as the SATs in predicting college grades—maybe even a tad better (Alon and Tienda 2007). This
is truly unfortunate: The SAT, when introduced in the late 1940s/early 1950s, was originally
supposed to be a better predictor than high school grades. The latter were then thought of as
“subjective” whereas the SAT was supposed to be “objective.”

Text 2.

The European Union (EU) is an economic and political alliance that began in 1952 with 6 member
countries. The alliance has expanded several times to eventually include 27 members in 2007. The
EU’s goal is to eliminate legal barriers to the free movement of people (including labor), goods,
services, and capital across member countries’ borders. We focus on the European Union in this
chapter for several reasons. First, the EU is investing heavily in education and research to boost
its international competitiveness and to ensure that Europeans have the skills necessary to thrive
in the 21st century (Bologna Declaration 1999). The EU is also offering scholarships to attract the
world’s “super-scholars,” and it is working to open its higher education institutions to the rest of
the world, thereby challenging the United States’ dominance as a host country to international
students (Riding 2003; Dillon 2004; Lee 2004). Second, the U.S. Department of Education
routinely compares its students and education system with foreign, especially European,
counterparts on a host of attributes, including teachers’ salaries, reading scores, scientific literacy,
per capita spending on education, and access to educational opportunities. This comparative
analysis allows an assessment of U.S. strengths and weaknesses relative to those of other countries.
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Third, the United States was the first country in the world to embrace the concept of mass
education. In doing so, it broke with the European view that education should be limited to an elite
few. Europeans observed the American experiment with mass education, and their early
impressions offer important, lasting assessments about the cultural values that the American
system of public education promotes. In particular, the U.S. system seems to create students who
(1) are preoccupied with knowledge as it applies to income generation and wealth creation, (2)
value personal observations over accumulated knowledge and experience with other ways of life,
(3) come away with a belief that the ideal person is self-made and able to transcend societal forces,
and (4) place high value on educational achievement but not on the dedicated study needed to
attain it (Hamilton 1883, Combe 1839).

Kputepuu onieHnBaHus MUCbMEHHOTO MEPEBOIA.
3auTeHO - B OCHOBHOM aJIeKBaTHOCTH II€PEBOJIAa HE HapyleHa. [{omyckaercs 10 Tpex
dakTHyecKux OMUOOK, YaCTUUHAS OTEPs] HHPOPMAIIUN U YACTUYHOE
HapyIIeHHEe HOPM POJHOTO S3bIKA.
He 3auteno - [lepeBon conepxut 4 u 6osee paktuueckux omubok. Hapyiiena nonxnora u
aJICKBaTHOCTb TIEPEBOJIa, HOPMBI U CTUJIb POJHOTO SI3bIKA.

Il. 3a0anue na 3nanue mepmunonocuu u 06wWee NOHUMAHUE COOEPAHCAHUSL MEKCMA NO meme:
«Obpaszosanuey.

Match the terms from A with their definitions from B:

A: 1) life chances, 2) mores, 3) group, 4)glass ceiling, 5) socialization, 6) role

B: a) popular concept referring to the limits that women and minorities experience in job mobility
b) a collection of individuals who interact and communicate, share goals and norms, and who have
a subjective awareness as “we”

c) strict norms that control moral and ethical behavior

d) the opportunities that people have in common by virtue of belonging to a particular class

e) behavior others expect from a person associated with a particular status

f) the process through which people learn the expectations

Kpurepuii onieHnBanus:
51% u Gonee mpaBUWIIbHO BBIMOJIHEHHBIX 3aJJaHUI — 3a4TEHO.
50% 1 MeHee MPaBUIIBHO BBHIMOJHEHHBIX 33/1aHUI — HE 3aYTEHO

Paznea 3.
l. 3adanus na obwee noHuUMaHue coOOepI’CAHUsI MeKCma U 3HAHUEe MEPMUHOTIO2UL NO meMe
«Kynomypay.

THE CHALLENGE OF DEFINING CULTURE

Culture is the complex system of meaning and behavior that defines the way of life for a given
group or society. It includes beliefs, values, knowledge, art, morals, laws, customs, habits,
language, and dress, among other things. Culture includes ways of thinking as well as patterns of
behavior. Observing culture involves studying what people think, how they interact, and the
objects they use. In any society, culture defines what is perceived as beautiful and ugly, right and
wrong, good and bad. Culture helps hold society together, giving people a sense of belonging,
instructing them on how to behave, and telling them what to think in particular situations. Culture
gives meaning to society. Culture is both material and nonmaterial. Material culture consists of
the objects created in a given society its buildings, art, tools, toys, print and broadcast media, and
other tangible objects, such as those discussed in the chapter opener. In the popular mind, material
artifacts constitute culture because they can be collected in museums or archives and analyzed for
what they represent. These objects are significant because of the meaning they are given. A temple,
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for example, is not merely a building, nor is it only a place of worship. Its form and presentation
signify the religious meaning system of the faithful. Nonmaterial culture includes the norms,
laws, customs, ideas, and beliefs of a group of people. Nonmaterial culture is less tangible than
material culture, but it has a strong presence in social behavior. Examples of nonmaterial culture
are numerous and found in the patterns of everyday life. In some cultures, people eat with utensils,
in others, people do not. The eating utensils are part of material culture, but the belief about
whether to use them is nonmaterial culture. It is cultural patterns that make humans so interesting.
Is it culture that distinguishes human beings from animals? Some animal species develop what we
might call culture. Chimpanzees, for example, learn behavior through observing and imitating
others, a point proved by observing the different eating practices among chimpanzees in the same
species but raised in different groups. Others have observed elephants picking up the dead bones
of other elephants and fondling them, perhaps evidence of grieving behavior. Dolphins are known
to have a complex auditory language. And most people think that their pets communicate with
them. Apparently, humans are not unique in their ability to develop systems of communication.
But some scientists generally conclude that animals lack the elaborate symbol-based cultures
common in human societies. Perhaps, as even Charles Darwin wrote, “The difference in mind
between man and the higher animals, great as it is, certainly is one of degree and not of kind”.
Studying animal groups reminds us of the interplay between biology and culture. Human biology
sets limits and provides certain capacities for human life and the development of culture. Similarly,
the environment in which humans live establishes the possibilities and limitations for human
society. Nutrition, for instance, is greatly influenced by environment, thereby affecting human
body height and weight. Not everyone can swim like Michael Phelps or lob a tennis ball like Venus
and Serena Williams, but with training and conditioning, people can enhance their physical
abilities. Biological limits exist, but cultural factors have an enormous influence on the
development of human life.

Task 1.
Answer the questions below using the following phrases: In my view/ in my opinion/to my mind

- Is it possible to find words to define something so vast as the way of life of a people?

- Does a person who “looks Korean” and who has lived in the United States most of his or
her life belong to Korean or American culture?

- Is eating rice for breakfast a behavior that makes someone Korean?

- Is an ability to speak Korean a characteristic that makes someone Korean?

- Are ethnic Koreans who speak English or Spanish not Korean?

Task 2.

Match the terms from A with their definitions from B:

A: 1) norms, 2) popular culture, 3) ethnocentrism, 4) counterculture, 5) values,

6) culture shock, 7) mores, 8) culture) 9) taboos

B: a) subculture created as a reaction against the values of the dominant culture

b) the complex system of meaning and behavior that defines the way of life for a given group or
society

c) the feeling of disorientation that can come when one encounters a new or rapidly changed
cultural situation

d) the belief that one’s in-group is superior to all out-groups

e) strict norms that control moral and ethical behavior

f) the specific cultural expectations for how to act in a given situation

g) the beliefs, practices, and objects that are part of everyday traditions

h) those behaviors that bring the most serious sanctions

i) the abstract standards in a society or group that define ideal principles

Kpurepuii onieHuBaHus:
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51% u Gosee MpaBUIIBHO BBIMOJIHEHHBIX 33JaHUI — 3a4TECHO.
50% m MeHee TpaBUIIbHO BBINOJHEHHBIX 3aJaHUN — HE 3a4TEHO

Il. Texcm Ons annomuposanust.

CULTURALDIVERSITY

It is rare for a society to be culturally uniform. As societies develop and become more complex,
different cultural traditions appear. The more complex the society, the more likely its culture will
be internally varied and diverse. The United States, for example, hosts enormous cultural diversity
stemming from religious, ethnic, and racial differences, as well as regional, age, gender, and class
differences. Currently, more than 12.5 percent of people in the United States are foreign born. In
a single year, immigrants from more than 100 countries come to the United States (U.S. Census
Bureau 2009). Whereas earlier immigrants were predominantly from Europe, now Latin America
and Asia are the greatest sources of new immigrants. One result is a large increase in the number
of U.S. residents for whom English is the second language. Cultural diversity is clearly a
characteristic of contemporary American society. The richness of American culture stems from
the many traditions that different groups have brought with them to this society, as well as from
the cultural forms that have emerged through their experience within the United States. Jazz, for
example, is one of the few musical forms indigenous to the United States. An indigenous art form
refers to something that originated in a particular region or culture. However, jazz also has roots
in the musical traditions of slave communities and African cultures. Since the birth of jazz, cultural
greats such as Ella Fitzgerald, Count Basie, Duke Ellington, Billie Holiday, and numerous others
have not only enriched the jazz tradition but have also influenced other forms of music, including
rock and roll. Strongly influenced by instruments of culture such as television, the fashion industry,
and Anglo-European traditions and includes diverse elements such as fast food, Christmas
shopping, and professional sports. It is also a culture that emphasizes achievement and individual
effort.

Kpurepuii onieHuBaHmus.
3auTeHo - ['maBHBIE 1IeIM aHHOTUPOBAHUSA M KOMMYHHUKAIMU TOCTUTHYTHl. OCHOBHbBIE
UJeU UCXOHOTO TeKCTa onpenaeseHsl. JlomyckaeTcs He 6oee 4 pakTuIecKux
OIIMOOK U OMNpEAENEHHOE KOJIMYECTBO JIEKCHYECKUX W IpaMMaTHYECKHX
HETOYHOCTEH, YaCTHYHasl OTepst UH(OPMAIIHH.

He 3aureno - ['1aBHBIE LIETM AaHHOTUPOBAHUSI U KOMMYHHUKALIUU HE JJOCTUTHYTHI.
OcHOBHBIE HJIEW UCXOHOTO TEKCTa He omnpeaeeHsl. Jlomymeno 6omnee 4
dakTUYecKuXx © OOJBIIOE KOIWYECTBO JIEKCMUECKHX U TPaMMATHYECKUX
OIIHUOOK.

1. Texcm ona pepepuposarus.

SUBCULTURES

Subcultures are the cultures of groups whose values and norms of behavior differ to some degree
from those of the dominant culture. Members of subcultures tend to interact frequently with one
another and share a common worldview. They may be identifiable by their appearance (style of
clothing or adornments) or perhaps by language, dialect, or other cultural markers. You can view
subcultures along a continuum of how well they are integrated into the dominant culture.
Subcultures typically share some elements of the dominant culture and coexist within it, although
some subcultures may be quite separated from the dominant one. This separation occurs because
they are either unwilling or unable to assimilate into the dominant culture, that is, share its values,
norms, and beliefs. Rap and hip-hop music first emerged as a subculture where young African
Americans developed their own style of dress and music to articulate their resistance to the
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dominant White culture. Now, rap and hip-hop have been incorporated into mainstream youth
culture. Indeed, they are now global phenomena, as cultural industries have turned hip-hop and
rap into a profitable commodity. Even so, rap still expresses an oppositional identity for Black and
White youth and other groups who feel marginalized by the dominant culture. Some subcultures
retreat from the dominant culture, as do the Amish, some religious cults, and some communal
groups. In these cases, the subculture is actually a separate community that lives as independently
from the dominant culture as possible. Other subcultures may coexist with the dominant society,
and members of the subculture may participate in both the subculture and the dominant culture.
Subcultures also develop when new groups enter a society. Puerto Rican immigration to the U.S.
mainland, for example, has generated distinct Puerto Rican subcultures within many urban areas.
Although Puerto Ricans also partake in the dominant culture, their unique heritage is part of their
subcultural experience. Parts of this culture are now entering the dominant culture. Salsa music,
now heard on mainstream radio stations, was created in the late 1960s by Puerto Rican musicians
who were expressing the contours of their working-class culture. The themes in salsa reflect the
experience of barrio people and mix the musical traditions of other Latin music, including rumba,
mambo, and cha-cha. As with other subcultures, the boundaries between the dominant culture and
the subculture are permeable, resulting in cultural change as new groups enter society.

Kpurepuii oneHuBanus.

3auTeHo - I'maBHbIe 11e51M pedeprpoBaHus U KOMMYHHUKAIIUN JOCTUTHYThl. OCHOBHbBIE
UJed MCXOIAHOTO TeKcTa ompeneneHsl. Jlomyckaercs He Oonee 4
dakTHyecKux OHIMOOK M OINpeAeNEeHHOE KOJIUYECTBO JIEKCHYECKUX H
rpaMMaTHYeCKHX HETOUYHOCTEH, YacTU4HAs NOTeps HHPOPMALIUH.

He 3aureno - I'maBHbIe nenu pedepupoBaHUs 1 KOMMYHUKALIUW HE JIOCTUTHYTHI.
OcHOBHBIE UJIeH UCXOHOTO TEKCTa He onpeneneHsl. JJomymeno 6omee 4
(bakTHyecKux M OONBIIOE KOJIMYECTBO JIEKCHYECKUX U TPpaMMaTHYECKUX
OLINOOK.

Paspgea 4.
3aoanus na obwee nonumanue cooepI’canusi MeKcma u 3HAHUue MePMUHONIOSUL NO meMe
«Hacenenue u coyuanvruvie uzmenenusy.

POPULATION AND SOCIAL CHANGE

Like other social institutions, the family is in a constant state of change, particularly as new social
conditions arise and as people in families adapt to the changed conditions of their lives. Some
changes affect only a given family—the individual changes that come from the birth of a new
child, the loss of a partner, divorce, migration, and other life events. These changes are what C.
Wright Mills referred to as “troubles”. Some may even be happy events; the point is that they are
changes that happen at the individual level, as people adjust to the presence of a new child, adjust
to a breakup with a long-term partner, or grieve the loss of a spouse. As Mills would have pointed
out, many microsociological events that people experience in families have their origins in the
broader macrosociological changes affecting society as a whole. Global Changes in Family Life
Changes in the institutional structure of families are also being affected by the process of
globalization. The increasing global basis of the economy means that people often work long
distances from other family members—a phenomenon that occurs at all points on the social class
spectrum, although the experience of such global mobility varies significantly by social class. A
corporate executive may accumulate thousands—even millions—of first-class flight miles,
crossing the globe to conduct business. A regional sales manager may spend most nights away
from a family, likely staying in modestly priced motels and eating in fast-food franchises along
the way. Truckers may sleep in the cabs of their tractor trailers after logging extraordinary numbers
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of hours of driving in a given week. Laborers may move from one state to the next, following the
pattern of the harvest, living in camps away from families, and being paid by the amount they pick.
These patterns of work and migration have created a new family form, the transnational family,
defined as families where one parent (or both) lives and works in one country while their children
remain in the country of origin. A good example is found in Hong Kong, where most domestic
labor is performed by Filipina women who work on multiple-year contracts managed by the
government, typically on a live-in basis. They leave their children in the Philippines, usually cared
for by a relative, and send money home; the meager wages they earn in Hong Kong far exceed the
average income of workers in the Philippines. This pattern is so common that the average Filipino
migrant worker supports five people at home; one in five Filipinos directly depends on migrant
workers’ earnings. One need not go to other nations to see such transnational patterns in family
life. In the United States, Caribbean women and African American women have had a long history
of having to leave their children with others while they sought employment in different regions of
the country. Central American and Mexican women may come to work in the United States while
their children stay behind. Mothers may return to see their children whenever they can, or
alternatively, children may spend part of the year with their mothers, part with other relatives.
Mothers in transnational families have to develop new concepts of their maternal role, because
their situation means giving up the idea that biological mothers should raise their own children.
Many have expanded their definition of motherhood to include breadwinning, traditionally
defined as the role of fathers. Transnational women also create a new sense of home, one not
limited to the traditional understanding of “home™ as a single place where mothers, fathers, and
their children reside. Family social policies are the subject of intense national debate. Should gay
marriages be recognized by the state? What responsibility does society have to help parents
balance the demands of work and family? Many issues on the front lines of national social policy
engage intense discussions of families. Some claim the family is breaking down. Others celebrate
the increased diversity among families. Many blame the family for the social problems our society
faces. Drugs, low educational achievement, crime, and violence are often attributed to a crisis in
“family values,” as if rectifying these attitudes is all it will take to solve our nation’s difficulties.
The family is the only social institution that typically takes the blame for all of society’s problems.
Is it reasonable to expect families to solve social problems? Families are afflicted by most of the
structural problems that are generated by racism, poverty, gender inequality, and class inequality.
Expecting families to solve the problems that are the basis for their own difficulties is like asking
a poor person to save us from the national debt. Balancing the multiple demands of work and
family is one of the biggest challenges for most families. With more parents employed, it is
difficult to take time from one’s paid job to care for newborn or newly adopted children, tend to
sick children, or care for elderly parents or other family members. As more families include two
earners, more people feel pulled in multiple directions, always strategizing to find the time to get
everything done. Work institutions are structured on a gendered model of the male breadwinner,
where family and work are assumed to be separate, nonintersecting spheres. But now there is
significant “spillover” between family and work—work seeping into the home and home also
affecting people’s work. The Family and Medical Leave Act (FMLA), adopted by Congress in
1993, is meant to provide help for these conflicts. It requires employers to grant employees a total
of twelve weeks in unpaid leave to care for newborns, adopted children, or family members with
a serious health condition. The FMLA is the first law to recognize the need of families to care for
children and other dependents. A number of conditions, however, limit the effectiveness of the
FMLA, not the least of which is that the leave is unpaid, making it impossible for many employed
parents. Many workers in firms where there are family-friendly policies worry that taking
advantage of these policies will harm their prospects for career advancement. Currently, only 15
percent of workers have child-care benefits available to them from employers (U.S. Bureau of
Labor Statistics 2006b). Among industrialized nations, the United States provides the least in
support for maternity and child-care policies.
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Task 1.

1. Questions to Consider:

- Who does the work in your family?

- Is it related to the social organization of your family?

- Do you think that men’s gender identity changes when they become more involved in care work?
- What hinders and/or facilitates men’s engagement in this kind of work?

Task 2.

2. Match the terms from A with their definitions from B:

A: 1) state, 2) matriarchy, 3) nuclear family, 4) urbanization, 5) kinship system, 6) family, 7)
power, 8) transnational family 9) social institution 10) extended families 11) median income, 12)
values

B: a)aprimary group of people—usually related by ancestry, marriage, or adoption—who form
a cooperative economic unit to care for any offspring (and each other) and who are committed to
maintaining the group over time

b) the pattern of relationships that define people’s family relationships to one another

C) a society or group in which women have power over men

d) the midpoint of all household incomes

e) family in which a married couple resides together with their children

f) the whole network of parents, children, and other relatives who form a family unit and often
reside together

g) an established and organized system of social behavior with a recognized purpose

h) the organized system of power and authority in society

1) families where one parent (or both) lives and works in one country while the children remain in
their country of origin

J) the process by which a community acquires the characteristics of city life

k) the abstract standards in a society or group that define ideal principles

1) a person or group’s ability to exercise influence and control over others

Kputepuii onieHrBaHwUs:
51% u Gosiee MpaBUIILHO BHITIOJHEHHBIX 3aJaHUI — 3a4TEHO.
50% u MeHee MpaBUIIHHO BBHIMIOTHEHHBIX 3a/IaHUH — HE 3a4TEHO

11. Cocmasnenue pestome.
IIpumep pe3roMe npu ycTpoiicTBe Ha padoTy:

Sara Anne Green
Address (home): 47 Gerrard Street
Manchester, M20 4L.Z
Telephone: 0121 423170
Email: sara.green@gmail.com

Objective: A position of a manager

Summary A well-organized and outgoing Business
Economics student graduating in June 2007
with good communication and analytical
skills, looking to develop a career as an
economist within an international business
environment. Fluent Spanish speaker
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experienced in the use of spreadsheets,
databases, and similar business software.

Education and qualifications:

September 2004 - June 2007

BA (Hons) in Business Economics

City University, Bristol

September 1996-June 2003

Manchester School

4 A Levels: Economics (A), Information and
Communication

Technology (A), English (A), Spanish (B)

9 GCSEs (including A* grades in Economics,
Spanish, English, Mathematics, ICT, and
German

Work experience:

July-September 2006

Administrative Assistant

MKL Smith & Co (Accountants), Manchester
Duties included:

using spreadsheets to sort and chart financial
information

assisting PA with routine admin tasks July-
September 2005

English Language Teaching Assistant

EFL International, Seville, Spain

Duties included: assisting teachers in
preparing lessons

administering student database

liaising with local companies to organize
student activities

July 2003-August 2004

Various jobs (including voluntary and hotel
work) and travel in Spain and Latin America,
gaining a valuable insight into the culture and
spoken language of those countries.

Skills:

Advanced Certificate in MS Word, MS Excel,
and MS Access (evening course, September-
July 2006)

Full driving licence

Interests & extra information:

Netball, travel, swimming

References:

Dr Thomas Clark

Senior Lecturer in Business and Management
Department of Business Organization and
Strategy

City University

Bristol BS1 2ER

Ms Susan Hunter

Senior Partner

MKL Smith & Co (Accountants)

231 Parker Street

Manchester M20 6QR
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Task 1. CocTtaBbTe CBOE pe3oMe, COIVIACHO CJCAYIOIHMM PyOpHKam:

Objective

Summary

Education and qualifications
Work experience

Skills

Interests & extra information
References

Kpurepuiionenusanus.

3aureHo - ['7aBHbBIE 1I€JIM MMCHMEHHON KOMMYHUKAIIMHU JOCTUTHYTHI. Bee pasiensl pesiome
3aIl0JIHEHBI IOCTATOYHO NOoApoOHO. [lomyckaercs He Oonee 4

JIEKCUYECKUX U rpaMMaTHYECKUX HETOUYHOCTEH.

He 3aureno - ['1aBHbIE 1€/ MHCBMEHHOW KOMMYHMKALMU HE JOCTUTHYTHL. He Bce paznensl
pe3t0Me 3aMOTHEeHBI TOCTAaTOYHO NoApoOHO. [lomymieHo 6omee 4

JEKCUYECKUX U rpaMMaTUYECKUX HETOYHOCTEM.

Paznen 5.
HpeaeHmauuu no meme ((COL}MO]ZOZMH@CKO@ ucmedogauue»
Temvl Ona npezenmayuti:
- Is sociological research scientific?
- What is the difference between qualitative research and quantitative research?
- Can sociology be value free?

- Is the research based on a truly random scientific sample, or is it biased?
- Who benefits from the study’s conclusions?

- How might you design your study?

Kpumepuu OUEHUBAHUA npe3eHmaL;uL7 U ycmHuvlx BbICKA3bIBAHULL:

3aureHo - B mpeseHTanuu WM BBICKA3bIBAHUM OTPAXKEHbl KIIOUEBBIE TO3UIUU.
JomyckaroTcss HETOYHOCTH, HE MeIIaroIe BocnpuaTuio. KommyHukaTuBHas
3aJ1aya pelreHa MOJHOCTHIO WIM YaCTUYHO. BBICKa3bIBaHUS MOTYT COJIepKaTh
3HAUYUTENLHOE KOJIMYECTBO OMMOOK U Tay3, HO COOTBETCTBYIOT TEMATHKE.
AKTUBHas JIEKCHKA HUCIIOH3YETC.

He 3aureno - KommyHukaTuBHas 3aava He peinieHa. OCHOBHBIE TTO3UIIMHM BBICKA3BbIBAHUS
HE omnpe/eeHbl. Peakiuu Ha periuKu OTCYTCTBYIOT.
AKTUBHas JIEKCUKa HE Hcmojib3yerca. OOIieHne CBOJIUTCS K OTIEIbHBIM
CJIOBaM M CIIOBOCOYETAHUSM IPHU OOJBIIOM KOJIMYECTBE (POHEMATHUECKHUX,
JEKCUYECKUX W TpaMMaTHUYEeCKUX OIMMOOK. MHOro mnay3, HET JIOTUKU M
CBSI3HOCTH

Crnmcok BONpocoB U (MJIH) 3aJaHU /151 IPOBEJIeHUs IPOMEKYTOYHOM aTTecTaluu
(mpoBepka cpopmupoBannoctu YK-4, unnukatop U1-YK 4.3, 4.4, 4.5)

3auem (1 cemecmp)

Coneprxanue 3a4eTa:
1. [TcbMeHHBI TIEPEBOJ] C AHTIIMICKOTO S3bIKa Ha PYCCKUH OPHTHHAIBHOTO TEKCTa IO
CHEIHAJIbHOCTH C UCIIOIb30BaHuEM clioBapsi 00beMoM 1500 neu.3HakoB 3a 45 MUHYT.
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2. PedepupoBanue OpUrHHAIBLHOTO TEKCTa MO crenuanbHocTH o0beMoM 1500-2000 meu.
3HAKOB (YCTHO WJIM MUCHbMEHHO)

3. Becena wa aHrnomiickom s3bIK€ TO OAHOW U3 TMpoWIeHHBIX TeM: (Bcero 15-20
MIPEIOKCHUH ).

3aoanus k 3auemy.
3ananue 1. TekcT Ui NTMCBMEHHOTO TIEPEBOJIA CO CIIOBAPEM.
SOCIOLOGY AND SCIENTIFIC METHOD

Sociological research derives from what is called the scientific method, originally defined and
elaborated by the British philosopher Sir Francis Bacon (1561-1626). The scientific method
involves several steps in a research process, including observation, hypothesis testing, analysis of
data, and generalization. Since its beginnings, sociology has attempted to adhere to the scientific
method. To the degree that it has succeeded, sociology is a science; yet, there is also an art to
developing sociological knowledge. Sociology aspires to be both scientific and humanistic, but
sociological research varies in how strictly it adheres to the scientific method. Some sociologists
test hypotheses; others use more open-ended methods, such as in Duneier’s study of homeless men
or in Moskos’s study of police officers on the beat. Science is empirical, meaning it is based on
careful and systematic observation, not just on conjecture. Although some sociological studies are
highly quantitative and statistically sophisticated, others are qualitatively based, that is, based on
more interpretive observations, not statistical analysis. Both quantitative and qualitative studies
are empirical. Sociological studies may be based on surveys, observations, and many other forms
of analysis, but they always depend on an empirical underpinning. Sociological knowledge is not
the same as philosophy or personal belief. Philosophy, theology, and personal experience can
deliver insights into human behavior, but at the heart of the scientific method is the notion that a
theory must be testable. This requirement distinguishes science from purely humanistic pursuits
such as theology and literature. One wellspring of sociological insight is deductive reasoning.
When a sociologist uses deductive reasoning, he or she creates a specific research question about
a focused point that is based on a more general or universal principle.

Kpurepnii onieHMBaHMsI MHCbMEHHOTO NEPEBO/A.
3a4dTeHo - B ocHOBHOM aZieKBaTHOCTH IepeBOia HE HapylleHa. Jlomyckaercs 10 Tpex
(dakTHuecKkux OMMOOK, YacTU4YHas MOTeps HWHPOpPMAUM U YaCTUYHOE
HapyLIEHUEe HOPM POAHOIO S3bIKA.
He 3aureno - ITepeBon conepxut 4 u 6osee GpakTyeckux omunbok. Hapyiena nonnora u
AACKBATHOCTh IEPEBOJA, HOPMbI U CTUJIb POJHOI'O A3bIKA.

3ananue2. TexcT 11 peepupoBaHms:
QUANTITATIVE VERSUS QUALITATIVE RESEARCH

DO sociologists prefer qualitative or quantitative research? Why do you think so? Recollect some
research papers you have read? What methods do they adhere to?

The research design often involves deciding whether the research will be qualitative or quantitative
or perhaps some combination of both. Quantitative research is that which uses numerical analysis.
In essence, this approach reduces the data into numbers, for example, the percentage of teenage
mothers in California. Qualitative research is somewhat less structured than quantitative research,
yet still focuses on a central research question. Qualitative research allows for more interpretation
and nuance in what people say and do and thus can provide an in-depth look at a particular social
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behavior. Both forms of research are useful, and both are used extensively in sociology. Some
research designs involve the testing of hypotheses. A hypothesis (pronounced is a prediction or a
hunch, a tentative assumption that one intends to test. If you have a research design that calls for
the investigation of a very specific hunch, you might formulate a hypothesis. Hypotheses are often
formulated as if-then statements. For example: Hypothesis: If a person’s parents are racially
prejudiced, then that person will, on average, be more prejudiced than a person whose parents are
relatively free of prejudice. This is merely a hypothesis or expectation, not a demonstration of fact.
Having phrased a hypothesis, the sociologist must then determine if it is true or false. To test the
preceding example, one might take a large sample of people and determine their prejudice level
by interviews or some other mechanism. One would then determine the prejudice level of their
parents. According to the hypothesis, one would expect to find more prejudiced children among
prejudiced parents and more nonprejudiced children among nonprejudiced parents. If this
association is found, the hypothesis is supported. If it is not found, then the hypothesis would be
rejected. Not all sociological research follows the model of hypothesis testing, but all research
does include a plan for how data will be gathered. Data can be qualitative or quantitative; either
way, they are still data. Sociologists often try to convert their observations into a quantitative.

Kpurepuii onienuBanus.

3auTeHo - ['naBHble 1enu pedepupoBaHus W KOMMYHHUKAIIMH JIOCTUTHYTHI.
OcHOBHbBIE K€M UCXOIHOIO TEKCTa ompenaeneHsl. Jlomyckaercss He
O6onee 4 (akTuueckux OMMOOK W ONpPEAETICHHOE KOJINYECTBO
JIEKCUYECKUX U TPaMMATUYECKUX HETOYHOCTEH, YaCTH4YHasl MOTEps
uHpOopMaUu

He 3aureno - ['maBHbIe e pedeprupoBaHUS U KOMMYHUKALIUU HE IOCTUTHYTHI.
OcHOBHBIE UJIEW UCXOHOTO TEKCTa He onpeieneHsl. JlomymeHo 6oee
4  daktryeckux ©  OONBIIOE KOJWYECTBO JIEKCHUECKUX U
rpaMMaTHYeCKUX OMIMOOK.

3a,Z[aHI/IC 3. becena npenoaaBaresd CoO CTyACHTOM Ha AHTJIUMCKOM SI3BIKE

Temsb! 1y 00CyKaeHuUS:

1. Globalization

2. Education

3. Population and social change
4. Culture

5. Sociological Research

6. Job Hunting

Kpurepuii onieHHBaHMS yCTHON 4acTH 3a4eTa:

3a4dTeHo - KoMMyHMKaTHMBHaAs 3ajada penieHa IOJHOCTBIO WM YacTUYHO.
Bbicka3blBaHUsT MOTYT COJEp)KaTb OIpPENEIEHHOE KOJINYECTBO
OlMOOK U May3, HO COOTBETCTBYIOT  TeMaTuke. TepMHHOJIOTHUS U
aKTUBHAs JIEKCUKA UCIIOJIb3YETCS

He 3aureno - KoMMmyHHKaTHMBHas 3ajada He pemieHa. Peaknuum Ha peIuIMKd
OTCYTCTBYIOT. TEpPMHMHOJIOTHSI M aKTUBHAs JIEKCUKA HE UCIIOJIb3YETCS.
OO11eHne CBOIUTCS K OTAEIBHBIM CJIOBAM IPH OOJIBIIOM KOJIUYECTBE
(oHEMaTHUYECKUX, JIEKCHUECKUX U TPAMMATHYECKUX OMIMOOK. MHOTO
I1ay3, HET JIOTMKHU U CBSI3HOCTH.
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IIpniaoxenne Ne2 k padoueil nporpaMme AUCHHIIMHBI
«HOCTpaHHBIH A3BIK B NPO(ecCHOHAIBHOM AeATeTbHOCTH»

MeToauuecKkue YKazaHusd 1JIsl CTYACHTOB 110 OCBOCHUIO TUCHUIIJINHBI

B npornecce n3yueHuss HHOCTPAHHOTO S3bIKa B By3€, CTYIE€HT JOJDKEH:
— OCYUIECTBJIATH CEPhE3HYI0, CUCTEMATUYECKYI0 U YIIOPHYIO pabOTy MO OBJAJICHHIO S3BIKOM,
PEryJsipHO Mocemias IPaKTUYECKUE 3aHATHS;

— TIOMHHUTH, YTO CaMOCTOSATEIbHAsI paboTa — HEOTheMJIEMasl YaCThb OCBOCHHUSI TUCIUILUIUHEI, 0€3
KOTOpOW ayauTopHasi paboTa MmoJa pyKOBOJCTBOM IpenojaBaTeniss Oyaer meHee 3(¢eKTHBHA.
PerynspHoe wucnonp3oBaHue pecypcoB VHTepHeTa M NEPUOAMYECKUX U3JAHUI IO3BOJIUT
MOBBICUTH COOCTBEHHYIO SI3BIKOBYIO KYJBTYDY.

— MOCTOSIHHO IIOIIOJHATE COOCTBEHHBIN CJIOBaprIf/'I 3arac 110 CIICHHUaJIbHOCTH, 3aHHUMAThCA
COCTaBJIEHUEM CIIELIUATIM3UPOBAHHOIO CIOBHUKA (MUHUMYM 30 CJIOB O KaXKA0H TEME);

— YUTaTh XYJOXKECTBCHHYIO W CICIUAIM3UPOBAHHYIO JUTEPATypy HA HHOCTPAHHOM SI3BIKE,
U3bICKMBATh BO3MOXXHOCTH OOIICHHUS C HOCUTEIISIMU s3bIKa (CeMUHaphl M BcTpeud B Jlomax
IpYKOBI, TIepenucka, ydactue B latepaeT-gopymax);

— pa3BHUBATH B cebe CTPEMJICHHUC K CIIOHTAHHOMY TI'OBOPCHUIO, )106I/IB8.5{CL SICHOI'O W YC€TKOI'O
BBIPAXKCHUSA MBICIIH;

— OPOABJIATE YBAXKCHUC K CBOUM IPCIIOAABATCIIAM U NOAACPKHUBATE ¢ HUMU I[@JIOBOI;'I KOHTAaKT,
BBITIOJIHASA UX COBETBI U pCKOMCHIAHH.

~ YMCTH pa6OTaTB B KOMaH/JI€ B paMKaX BBIITOJIHCHUS KOMMYHHUKATHUBHBIX U I'PYIIITOBBIX 3aJaHUMN.

YueOHO-MeTOANUYECKOE 0O0ecIeueHue
CaMOCTOSITe/IbHOI padoThI CTYIEHTOB IO AUCHUIIHHE

B kauecTBe yueOHO-METOaUUECKOr0 OOecredeHHs] peKOMEHAYEeTCsl MCIONIb30BaTh JUTEPaTypy,
yKa3zaHHY!0 B pazjene Ne 8 qaHHoi paboueil mporpamMmel.

Taxxke 1y1st moado0pa y4eOHOI JIUTEpaTypPhbl PEKOMEHAYEeTCH UCI0JIb30BATH NIUPOKUH CIIEKTP
HHTEPHET-PecypCcoB:

1. DJIEeKTPOHHO-0M0THOTEeYH A cucTremMa «lOpaiiT» (https://urait.ru/) -
MYJIbTHIUCIMIDIMHAPHBIN  pecypc (y4eOHas, Hay4dHas U XyJIOKECTBEHHAs JIUTEpaTypa,
NEePUOIUKA).

2. DaexktpoHHo-OubauoTeunasi cucrema «Ilpocmext»  (http://ebs.prospekt.org/books)-
SIBIISIETCS. CAMOCTOSITENIbHBIM TPOEKTOM H3naTenbeTBa «IIpocmekT» M COAEepKHUT U3JaHUs TO
Pa3IUYHBIM OTPACISAM 3HAaHHS (TyMaHHTApHBIC HAYKH, €CTECTBEHHBIC W TEXHUYECKHE HAYKH,
IOpUIMYECKas TUTepaTypa, SKOHOMUYECKasl JTUTepaTypa, MHOCTPAHHBIE S3BIKU). DIEKTPOHHAs
OuONMMoTEeKa CONEPKHUT W3IAHUs, IMOATOTOBICHHBIE BEIYIIMMH CIECIHAINCTAMH U aBTOPCKUMHU
koyuekTuBaMu ctpanbl. @oua IbC dhopMupyercs ¢ yueToM BceX U3MEHEHH 00pa30oBaTeNbHBIX
CTAaHJAPTOB M BKIIOYACT y4YeOHWUKH, Yy4eOHBbIE MOCOOHsS, Y4EOHO-METOAMYECKHE KOMIUICKCHI,
MOHOTpaduu, SHIUKIONEIUU, CIOBAPH U CIOPABOYHUKH, BBHINYCKaeMble H31aTEIbCTBOM
«IIpocnexT». BonbIIMHCTBO Y4eOHUKOB PEKOMEH1I0BaHO MUHHUCTEPCTBOM 00pa30BaHUs U HAyKU
Poccwuiickoit @eneparyu U yaeOHO-METOINYECKUMU 00beauHeHussMu Poccuiickort denepanun
pU By3ax.

3. DnekrpoHHO-0MOMoTeuHast cucteMa «KoncynpranT CtymenTay https://www.studentlibrary.ru/
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